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ABSTRACT 

 

The rapid expansion of artificial intelligence (AI), digital technologies, social media, open educational resources, and global 
connectivity has fundamentally transformed how knowledge is created, accessed, shared, and applied. In the twenty-first 
century, learning is no longer confined to classrooms, schools, universities, or formal curricula. Individuals can acquire 
knowledge and skills through families, communities, workplaces, online platforms, indigenous knowledge systems, social 
networks, and AI-powered learning environments. This unprecedented democratization of knowledge raises a critical 
question for contemporary education: If knowledge is everywhere, why do we still need schools and universities? This paper 
critically examines the evolving role of formal educational institutions in an age characterized by ubiquitous learning, 
lifelong learning, and artificial intelligence. Drawing upon contemporary educational theory, constructivist perspectives, 
human capital theory, and emerging scholarship on digital learning ecosystems, the paper argues that the traditional role of 
schools as primary transmitters of knowledge is becoming increasingly obsolete. However, rather than rendering schools 
and universities irrelevant, these transformations require a fundamental reimagining of their purpose and function. 
The paper contends that the future value of educational institutions lies not in controlling access to information but in 
fostering critical thinking, creativity, ethical reasoning, collaboration, digital literacy, social-emotional development, 
citizenship, and the capacity for lifelong learning. While knowledge can be acquired anywhere and at any time, schools and 
universities continue to play a vital role in providing structured learning experiences, quality assurance, mentorship, 
socialization, cultural transmission, and equitable opportunities for human development. The study further explores the 
tensions between formal, non-formal, and informal learning environments and examines how educational systems can 
respond to the challenges and opportunities presented by artificial intelligence and rapidly changing knowledge economies. 
Ultimately, the paper argues that the future of education depends not on preserving traditional institutions unchanged but 
on transforming them into dynamic learning ecosystems that support learners in navigating complexity, uncertainty, and 
continuous change. Reimagining education in this manner is essential for developing adaptable, innovative, and socially 
responsible citizens capable of thriving in an increasingly interconnected and AI-driven world. 
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INTRODUCTION 

For centuries, schools and universities have occupied a central 

position in human society as the primary institutions 

responsible for the transmission of knowledge, the cultivation 

of skills, and the preparation of individuals for participation in 

social, economic, and political life. Formal education systems 

emerged as structured mechanisms through which societies 

could preserve cultural heritage, develop human capital, 

promote social cohesion, and facilitate national development 

(Durkheim, 1956; Schultz, 1961). Traditionally, access to 

knowledge was largely controlled by educational institutions, 

teachers, libraries, and academic experts. Consequently, 

schools and universities were regarded as indispensable 

gateways to learning, social mobility, and economic 

opportunity. 

However, the twenty-first century has witnessed 

unprecedented changes in the production, dissemination, 

and accessibility of knowledge. Advances in digital 

technologies, the internet, mobile devices, artificial 

intelligence (AI), social media platforms, open educational 

resources, and online learning environments have 

fundamentally transformed how people learn. Today, 

information can be accessed instantaneously from 

virtually anywhere in the world. Learners can acquire 

knowledge through online courses, educational videos, 

virtual communities, digital libraries, AI-powered learning 
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tools, workplace experiences, community networks, and 

social interactions without necessarily entering a traditional 

classroom (Selwyn, 2019; UNESCO, 2021). This 

transformation has led many scholars to describe 

contemporary society as a "knowledge society" characterized 

by the rapid creation, distribution, and utilization of 

information on an unprecedented scale (Castells, 2010). 

The emergence of artificial intelligence has accelerated this 

transformation even further. AI-powered technologies such as 

intelligent tutoring systems, adaptive learning platforms, 

generative AI tools, learning analytics, and personalized 

educational applications are reshaping traditional 

understandings of teaching and learning (Holmes et al., 2022). 

Learners can now receive immediate explanations, 

personalized feedback, customized learning pathways, and 

real-time access to vast repositories of information. The 

ability of AI systems to provide learning support at any time 

and from virtually any location challenges long-standing 

assumptions regarding the necessity of physical classrooms 

and institutionalized learning environments. Consequently, 

educational stakeholders are increasingly questioning 

whether schools and universities remain as relevant as they 

once were in an age where knowledge appears to be 

universally accessible. 

This phenomenon has given rise to a fundamental educational 

paradox. On one hand, knowledge has never been more 

accessible. Information that once required years of formal 

study can now be obtained within seconds through digital 

technologies and AI-driven systems. Learning opportunities 

increasingly extend beyond institutional boundaries and 

occur within homes, workplaces, communities, social 

networks, and online environments. On the other hand, 

societies continue to invest substantial resources in schools, 

universities, curriculum development, teacher education, 

educational infrastructure, and formal credentialing systems. 

If knowledge can be acquired anytime, anywhere, and from 

anyone, an important question emerges: Why do schools and 

universities continue to exist, and what unique purposes do 

they serve in contemporary society? 

This question has become particularly significant within the 

context of lifelong learning. Contemporary economies and 

societies are characterized by rapid technological change, 

evolving labour markets, and continuous knowledge renewal. 

Individuals are increasingly expected to engage in learning 

throughout their lives rather than limiting education to 

childhood or early adulthood (Jarvis, 2009). Lifelong learning 

recognizes that valuable knowledge and skills are acquired 

across multiple contexts, including formal, non-formal, and 

informal learning environments. As a result, educational 

institutions no longer hold a monopoly over knowledge 

acquisition. Learning increasingly occurs through community 

participation, professional practice, family interactions, 

cultural engagement, online experiences, and self-directed 

inquiry (Coombs & Ahmed, 1974). 

Furthermore, indigenous and community-based 

knowledge systems challenge the assumption that 

meaningful learning occurs only within formal educational 

settings. Across many societies, including those in the 

Pacific region, important knowledge related to culture, 

language, environmental stewardship, traditional 

practices, values, and identity is transmitted through 

families, elders, communities, and lived experiences rather 

than through formal curricula (Nabobo-Baba, 2006). 

These alternative forms of learning highlight the diverse 

ways in which knowledge is constructed, shared, and 

sustained across generations. They also raise important 

questions regarding the relationship between formal 

education and other forms of knowledge production. 

Despite these developments, the argument that schools 

and universities are becoming obsolete remains contested. 

While access to information has expanded dramatically, 

information alone does not necessarily equate to 

knowledge, understanding, wisdom, or human 

development. Educational theorists increasingly argue 

that the primary purpose of schools is not merely to 

transmit information but to cultivate critical thinking, 

creativity, ethical reasoning, social responsibility, 

citizenship, collaboration, and the capacity to evaluate and 

apply knowledge effectively (Biesta, 2015; Nussbaum, 

2010). In a digital world characterized by misinformation, 

algorithmic influence, and information overload, the 

ability to critically assess information may be more 

important than access to information itself. 

Moreover, schools and universities perform important 

social, cultural, and developmental functions that extend 

beyond academic instruction. Educational institutions 

provide structured learning environments, opportunities 

for social interaction, mentorship, emotional support, 

identity formation, civic education, and exposure to 

diverse perspectives (Dewey, 1916). They contribute to 

social cohesion, democratic participation, and cultural 

continuity while helping learners develop the 

interpersonal and socio-emotional competencies required 

for effective participation in society. These functions 

cannot easily be replicated through technology alone. 

From an economic perspective, Human Capital Theory 

continues to emphasize the importance of formal 

education in developing the knowledge, skills, and 

competencies required for productivity, innovation, and 

national development (Becker, 1964; Schultz, 1961). At 

the same time, Constructivist Learning Theory highlights 

the importance of interaction, collaboration, 

contextualized learning, and guided experiences in 

facilitating meaningful knowledge construction (Piaget, 

1970; Vygotsky, 1978). Together, these perspectives 

suggest that while knowledge may be accessible 

everywhere, effective learning often requires 

environments that support critical engagement, reflection, 
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dialogue, and personal growth. 

The COVID-19 pandemic further intensified debates regarding 

the future of education. School closures around the world 

forced millions of learners to engage in remote and online 

learning, demonstrating both the possibilities and limitations 

of technology-mediated education (UNESCO, 2021). While 

digital platforms enabled learning continuity, they also 

revealed persistent inequalities related to access, 

participation, motivation, social interaction, and educational 

quality. These experiences reinforced the understanding that 

education involves far more than content delivery and that 

schools serve important social and developmental functions 

beyond knowledge transmission. 

Against this backdrop, this paper critically examines the 

continuing relevance of schools, universities, and formal 

curricula in an era characterized by artificial intelligence, 

ubiquitous learning, and lifelong learning. The study explores 

the changing nature of knowledge, the growing significance of 

informal and non-formal learning, and the challenges facing 

traditional educational institutions. It argues that the future of 

education does not lie in the elimination of schools and 

universities but in their transformation from knowledge-

delivery institutions into dynamic learning ecosystems that 

foster human development, critical inquiry, creativity, ethical 

citizenship, and lifelong learning. In doing so, the paper 

contributes to contemporary debates regarding the future of 

education and the role of formal learning institutions in an 

increasingly interconnected and AI-driven world. 

The central argument advanced in this paper is that although 

knowledge may be available everywhere, education remains 

indispensable. The challenge for the twenty-first century is 

not whether schools and universities should continue to exist, 

but how they can evolve to remain relevant in a world where 

learning is no longer confined to classrooms, timetables, 

textbooks, or institutional boundaries. Reimagining education 

in this manner represents one of the most significant 

educational imperatives of our time. 

LITERATURE REVIEW 

Introduction 

The role of education has undergone significant 

transformation throughout human history. Traditionally, 

schools and universities were established as formal 

institutions responsible for preserving knowledge, 

transmitting culture, developing skills, and preparing 

individuals for participation in society. For centuries, these 

institutions functioned as primary gatekeepers of knowledge, 

controlling access to information and certifying learning 

through formal credentials (Durkheim, 1956). However, the 

emergence of digital technologies, artificial intelligence (AI), 

globalization, and lifelong learning has fundamentally altered 

the educational landscape. Knowledge is no longer confined to 

classrooms, libraries, or academic institutions but is 

increasingly accessible through multiple formal, non-

formal, and informal learning environments. 

Consequently, scholars have begun questioning the 

traditional role and relevance of schools and universities 

in a world where learning can occur anywhere, anytime, 

and through diverse sources. 

This literature review critically examines the evolution of 

educational institutions, the rise of knowledge societies, 

lifelong learning, informal and community-based learning, 

artificial intelligence in education, and contemporary 

debates surrounding the future of schools and 

universities. It also explores competing perspectives 

regarding whether formal education remains necessary in 

an age characterized by unprecedented access to 

knowledge. 

The Historical Purpose of Schools and Universities 

Schools and universities have historically served purposes 

extending beyond the simple transmission of information. 

According to Durkheim (1956), educational institutions 

play a crucial role in socialization by transmitting societal 

values, norms, and cultural traditions from one generation 

to the next. Similarly, Dewey (1916) viewed schools as 

democratic institutions where individuals learn not only 

academic content but also the skills and dispositions 

necessary for active citizenship. 

Historically, access to knowledge was limited. Educational 

institutions functioned as repositories of expertise and 

scholarship, providing structured learning opportunities 

that were unavailable elsewhere. Universities became 

centres for knowledge creation and intellectual inquiry, 

while schools served as mechanisms for literacy 

development, workforce preparation, and social mobility 

(Marginson, 2016). 

Human Capital Theory further strengthened the 

importance of formal education by framing education as 

an investment that enhances productivity, employability, 

and economic growth (Becker, 1964; Schultz, 1961). 

Governments worldwide expanded educational systems 

based on the assumption that schooling contributes 

directly to national development and economic 

competitiveness. 

Despite these contributions, critics argue that many 

educational institutions were designed for industrial-era 

societies characterized by standardized production, 

hierarchical organization, and predictable labour markets. 

As societies become increasingly complex and knowledge-

driven, questions arise regarding whether traditional 

educational models remain fit for purpose (Robinson, 

2015). 

The Emergence of the Knowledge Society 
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The concept of the knowledge society has become central to 

contemporary educational discourse. According to Castells 

(2010), modern societies are increasingly organized around 

the creation, dissemination, and utilization of knowledge 

rather than industrial production. Information technologies 

have dramatically increased access to knowledge, enabling 

individuals to learn independently and continuously 

throughout their lives. 

UNESCO (2021) argues that knowledge is no longer scarce but 

abundant. The internet provides access to educational 

resources, research databases, digital libraries, virtual 

learning environments, and open educational materials on an 

unprecedented scale. Learners can access information from 

multiple sources without relying exclusively on schools or 

universities. 

This transformation has challenged the traditional monopoly 

educational institutions once held over knowledge 

dissemination. Information that previously required years of 

formal study can now be accessed instantly through search 

engines, online platforms, and AI-powered systems. 

Consequently, educational institutions are increasingly 

evaluated not by their ability to provide information but by 

their ability to help learners interpret, evaluate, and apply 

knowledge effectively (Biesta, 2015). 

Lifelong Learning and Learning Beyond Institutions 

The concept of lifelong learning has gained significant 

prominence over the past several decades. Lifelong 

learning recognizes that education extends beyond 

childhood and formal schooling and continues throughout 

an individual's life (Jarvis, 2009). Learning occurs across 

multiple contexts, including workplaces, communities, 

families, social networks, and digital environments. 

Coombs and Ahmed (1974) distinguished between formal, 

non-formal, and informal learning. Formal learning occurs 

within structured educational institutions. Non-formal 

learning occurs through organized educational activities 

outside traditional schooling, while informal learning 

occurs through everyday experiences, observation, 

interaction, and participation. 

Research suggests that a substantial proportion of human 

learning occurs outside formal educational settings. 

Marsick and Watkins (2015) argue that workplace 

learning, experiential learning, and self-directed learning 

contribute significantly to knowledge acquisition and skill 

development. This perspective challenges assumptions 

that meaningful learning can only occur within schools 

and universities. 

The rise of lifelong learning has also shifted educational 

priorities from acquiring static bodies of knowledge 

toward developing adaptive capacities, critical thinking 

skills, and continuous learning dispositions necessary for 

navigating rapidly changing environments. 

Table 1: Types of Learning in Contemporary Educational Contexts

 

Type of Learning Definition Main Location Examples 

Formal Learning 
Structured, curriculum-

based education 
Schools, universities Degrees, diplomas 

Non-formal 

Learning 

Organized but outside 

formal systems 

Training centres, 

workshops 

Professional 

development, short 

courses 

Informal Learning 
Unstructured, experiential 

learning 

Home, community, 

workplace 

Family teaching, peer 

learning 

Digital Learning 
Technology-mediated 

learning 

Online platforms, AI 

tools 

MOOCs, YouTube, AI 

tutors 

Community 

Learning 
Social and cultural learning 

Communities, cultural 

groups 

Indigenous knowledge, 

storytelling 

Lifelong Learning 
Continuous learning across 

lifespan 
All environments 

Career upskilling, self-

learning 

Source: Developed by the Author (2026) based on Coombs & Ahmed (1974), Jarvis (2009), Marsick & Watkins (2015), 

UNESCO (2021).

 

 

Community-Based and Indigenous Knowledge Systems 

The growing recognition of indigenous and community-based 

knowledge systems further challenges traditional 

assumptions regarding education. Many societies possess 

rich knowledge traditions transmitted through oral 

histories, cultural practices, storytelling, apprenticeship, 

observation, and participation rather than formal 
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schooling (Nabobo-Baba, 2006). 

In the Pacific region, knowledge related to environmental 

stewardship, cultural identity, language preservation, 

traditional governance, and social relationships is often 

learned within families and communities. Such knowledge 

systems emphasize collective learning, intergenerational 

knowledge transfer, and contextual understanding. 

Scholars argue that formal educational systems have 

historically marginalized indigenous ways of knowing by 

privileging Western forms of knowledge and standardized 

curricula (Smith, 2021). Consequently, there is growing 

recognition that learning occurs within diverse cultural 

contexts and that valuable knowledge exists beyond 

institutional boundaries. 

The acknowledgment of indigenous knowledge systems 

broadens understanding of education and highlights the 

importance of integrating community-based learning into 

contemporary educational frameworks. 

Artificial Intelligence and Educational Transformation 

Artificial intelligence represents one of the most significant 

developments affecting education in the twenty-first century. 

AI-powered technologies increasingly support teaching, 

learning, assessment, curriculum delivery, and educational 

administration (Holmes et al., 2022). 

Generative AI systems, intelligent tutoring platforms, adaptive 

learning technologies, and learning analytics provide learners 

with personalized educational experiences that can be 

accessed independently of traditional educational institutions. 

Learners can receive immediate feedback, customized 

learning pathways, and continuous support without direct 

teacher intervention. 

According to Luckin et al. (2016), AI has the potential to 

democratize access to education by reducing barriers 

associated with geography, cost, and institutional access. 

However, AI also raises important questions regarding the 

future role of teachers, schools, universities, and formal 

curricula. 

While AI can facilitate information access and skill 

development, scholars argue that it cannot fully replace the 

human dimensions of education, including mentorship, social 

interaction, ethical development, emotional support, and the 

cultivation of citizenship (Holmes et al., 2022; Williamson & 

Eynon, 2020). Thus, AI simultaneously challenges and 

reinforces the relevance of educational institutions. 

The Limits of Information and the Need for Education 

A central theme emerging from contemporary literature is the 

distinction between information, knowledge, understanding, 

wisdom, and education. The availability of information does 

not automatically result in meaningful learning or informed 

decision-making (Biesta, 2015). 

In an era characterized by misinformation, disinformation, 

algorithmic manipulation, and information overload, 

learners require skills to evaluate sources critically, 

interpret evidence, identify bias, and make ethical 

judgments. Educational institutions play a crucial role in 

developing these competencies. 

Nussbaum (2010) argues that education should cultivate 

critical reflection, democratic participation, empathy, and 

moral reasoning rather than merely transmitting 

information. Similarly, Freire (1970) criticized "banking" 

models of education and emphasized the importance of 

critical consciousness and transformative learning. 

These perspectives suggest that schools and universities 

remain important not because they provide access to 

information but because they facilitate deeper forms of 

intellectual, social, and ethical development. 

Schools and Universities as Social Institutions 

Beyond academic instruction, schools and universities 

perform essential social functions. They provide 

opportunities for collaboration, dialogue, identity 

formation, civic engagement, and social interaction 

(Dewey, 1916). 

Research demonstrates that educational institutions 

contribute significantly to social cohesion, cultural 

continuity, democratic participation, and emotional well-

being. Schools serve as communities where learners 

develop interpersonal skills, social networks, and shared 

experiences that influence lifelong development (Biesta, 

2015). 

The COVID-19 pandemic highlighted these functions. 

While online learning enabled educational continuity, 

many students reported feelings of isolation, reduced 

motivation, and diminished social engagement during 

prolonged school closures (UNESCO, 2021). These 

experiences reinforced the understanding that education 

encompasses more than content delivery. 

Consequently, schools and universities remain important 

as social institutions that foster human relationships, 

community engagement, and holistic development. 

Reimagining the Future of Education 

Rather than viewing schools and universities as obsolete, 

contemporary scholarship increasingly advocates for their 

transformation. UNESCO's (2021) vision for the future of 

education emphasizes collaboration, inclusion, 

sustainability, lifelong learning, and human-centred 

development. 

Future educational institutions are increasingly 

conceptualized as learning ecosystems that integrate 

formal, non-formal, and informal learning opportunities. 

Such ecosystems recognize that learning occurs across 
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multiple contexts while maintaining the unique contributions 

of educational institutions. 

Robinson (2015) argues that schools must move away from 

industrial-era models emphasizing standardization and 

conformity and toward approaches that nurture creativity, 

innovation, individuality, and human potential. Similarly, 

Fullan et al. (2020) advocate for educational systems that 

prioritize deep learning, global competencies, and 

adaptability. 

The literature therefore suggests that the future of education 

lies not in replacing schools with technology but in 

redesigning educational institutions to complement emerging 

learning environments and societal needs. 

Literature Gaps 

Despite extensive scholarship on lifelong learning, artificial 

intelligence, digital learning, and educational transformation, 

several significant gaps remain within the existing literature. 

First, much of the literature examines technological 

innovations and alternative learning environments separately 

rather than investigating their combined implications for the 

future relevance of schools and universities. Limited research 

explicitly addresses the central question of whether formal 

educational institutions remain necessary when knowledge 

can be accessed ubiquitously through digital technologies and 

AI. 

Second, existing studies often focus on knowledge acquisition 

while paying less attention to broader educational purposes 

such as identity formation, citizenship development, ethical 

reasoning, social cohesion, and human flourishing. 

Consequently, there is a need for more holistic analyses of the 

unique contributions schools and universities make beyond 

information transmission. 

Third, research on AI in education remains heavily 

concentrated in technologically advanced countries. There is 

limited scholarship exploring how AI, lifelong learning, and 

ubiquitous knowledge access influence educational systems 

within developing countries and Pacific Island contexts, where 

cultural traditions, indigenous knowledge systems, and 

community-based learning remain highly significant. 

Fourth, relatively few studies examine the intersection 

between formal education, indigenous knowledge systems, 

and lifelong learning frameworks. More research is needed to 

understand how schools and universities can integrate 

community knowledge, cultural traditions, and informal 

learning experiences into contemporary educational models. 

Fifth, there is a shortage of conceptual and theoretical studies 

that critically examine the future purpose of educational 

institutions in the context of AI-driven knowledge societies. 

Much of the existing literature focuses on technological 

adoption rather than broader philosophical questions 

regarding why schools exist and what roles they should play 

in the future. 

Finally, limited research explores how educational 

institutions can transition from traditional knowledge-

transmission models toward dynamic learning 

ecosystems that support lifelong learning, human 

development, social responsibility, and future-ready 

competencies. Addressing these gaps is essential for 

informing educational policy and practice in an 

increasingly interconnected and rapidly changing world. 

The present study seeks to contribute to this emerging 

area of scholarship by critically examining the continuing 

relevance of schools, universities, and formal curricula in 

an age where knowledge is increasingly available 

everywhere and learning can occur anytime, anywhere, 

and from anyone. 

THEORETICAL FRAMEWORK 

This study is grounded in Constructivist Learning Theory 

and Human Capital Theory, which together provide a 

comprehensive framework for understanding the 

relevance of schools, universities, and formal education in 

an era where knowledge is increasingly accessible through 

artificial intelligence, digital technologies, communities, 

workplaces, and everyday life experiences. While 

contemporary societies offer unprecedented 

opportunities for learning beyond traditional educational 

institutions, these theories suggest that education involves 

far more than the acquisition of information. Rather, it is a 

process of meaning-making, human development, skill 

formation, and social transformation. 

Constructivist Learning Theory, associated with the work 

of Piaget (1970) and Vygotsky (1978), argues that learners 

actively construct knowledge through interaction, 

experience, reflection, and social engagement. Learning is 

not simply the passive reception of information but a 

dynamic process of interpreting and applying knowledge 

within meaningful contexts. From this perspective, access 

to information alone does not guarantee learning. 

Although knowledge may be available through artificial 

intelligence, digital platforms, or community experiences, 

learners often require guidance, collaboration, feedback, 

and structured learning environments to develop deeper 

understanding and critical thinking skills. Schools and 

universities therefore remain important because they 

provide opportunities for social interaction, mentorship, 

dialogue, and collaborative knowledge construction. 

Complementing this perspective is Human Capital Theory, 

developed by Schultz (1961) and Becker (1964), which 

views education as an investment in the development of 

knowledge, skills, competencies, and capabilities that 

contribute to individual success and national 

development. Human Capital Theory emphasizes that 

education enhances productivity, employability, 

innovation, and social well-being. In a rapidly changing 
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knowledge economy, educational institutions play a crucial 

role in developing not only technical knowledge but also the 

critical thinking, creativity, communication, collaboration, 

adaptability, and lifelong learning skills required for 

participation in contemporary society. While individuals can 

learn from multiple sources, formal education provides 

structured pathways for developing the competencies 

necessary for economic and social advancement. 

Source: Adapted from Piaget (1970), Vygotsky (1978), Schultz (1961), Becker (1964), UNESCO (2021), and contemporary 

literature on lifelong learning and educational transformation.

Together, Constructivist Learning Theory and Human Capital 

Theory support the central argument of this study that 

although knowledge may be available everywhere, 

meaningful education extends beyond information access. 

Schools and universities remain relevant because they 

facilitate the construction of knowledge, foster human 

development, cultivate future-ready competencies, and 

prepare individuals to contribute effectively to society. 

The challenge facing educational institutions is therefore 

not whether they should continue to exist, but how they 

can evolve to remain relevant within increasingly 

complex, interconnected, and AI-driven learning 

environments. 

Figure1:  Constructivist Learning Theory and Human Capital Theory
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Source: Adapted from Piaget (1970), Vygotsky (1978), Schultz (1961), Becker (1964), UNESCO (2021), and contemporary 

literature on lifelong learning and educational transformation.

CONCEPTUAL FRAMEWORK 

The conceptual framework for this study is based on the 

premise that the rapid expansion of artificial intelligence, 

digital technologies, online learning platforms, community-

based learning opportunities, and lifelong learning has 

transformed the traditional landscape of education. 

Knowledge is no longer confined to schools, universities, or 

formal curricula but can be accessed through multiple formal, 

non-formal, and informal learning environments. However, 

the availability of information alone does not necessarily 

result in meaningful learning, human development, or societal 

progress. Therefore, the framework examines how 

educational institutions can remain relevant by evolving into 

dynamic learning ecosystems that support the development of 

future-ready competencies and lifelong learning capabilities. 

The framework identifies Artificial Intelligence, Digital 

Technologies, Community Knowledge, Informal Learning, and 

Lifelong Learning Opportunities as the primary drivers of 

educational transformation. These forces are reshaping how 

knowledge is acquired, shared, and applied in contemporary 

society. In response, schools and universities must move 

beyond their traditional role as providers of information and 

instead function as facilitators of learning, critical inquiry, 

creativity, collaboration, ethical reasoning, and personal 

development. 

Within this framework, Schools, Universities, and 

Learning Ecosystems serve as the mediating mechanisms 

that connect diverse learning opportunities with 

meaningful educational outcomes. These institutions 

provide structure, guidance, mentorship, quality 

assurance, social interaction, cultural transmission, and 

opportunities for collaborative learning. Through these 

functions, learners are able to transform information into 

knowledge, understanding, skills, and wisdom. 

The framework further proposes that effective learning 

ecosystems contribute to the development of key twenty-

first-century competencies, including critical thinking, 

creativity, communication, collaboration, digital literacy, 

adaptability, problem-solving, ethical reasoning, and 

lifelong learning dispositions. These competencies are 

increasingly recognized as essential for success in rapidly 

changing social, economic, and technological 

environments. 

Ultimately, the framework suggests that the development 

of these competencies leads to broader individual and 

societal outcomes, including human development, 

employability, innovation, social inclusion, active 
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citizenship, cultural sustainability, and sustainable national 

development. The framework therefore supports the central 

argument of this study that while knowledge may be available 

everywhere, schools and universities remain important 

because they help learners make sense of knowledge, 

develop critical competencies, and prepare for meaningful 

participation in society. 

Source: Developed by the Author (2026) based on Constructivist Learning Theory (Piaget, 1970; Vygotsky, 1978), Human 

Capital Theory (Becker, 1964; Schultz, 1961), UNESCO (2021), and contemporary literature on lifelong learning and 

educational transformation.

DISCUSSION AND ANALYSIS 

Introduction 

The central question explored in this paper—If knowledge is 

everywhere, why do we need schools? —represents one of the 

most significant educational debates of the twenty-first 

century. The rapid growth of artificial intelligence (AI), digital 

technologies, online learning platforms, open educational 

resources, and community-based learning opportunities has 

fundamentally altered the educational landscape. For the first 

time in human history, access to knowledge is no longer 

restricted by geography, institutional affiliation, or 

socioeconomic status. Learners can acquire information from 

virtually anywhere and at any time. However, the findings 

emerging from the literature suggest that while knowledge 

may be increasingly accessible, education remains far more 

complex than the simple acquisition of information. This 

discussion critically examines the implications of ubiquitous 

learning for schools, universities, and formal curricula and 

argues that educational institutions remain indispensable, 

albeit in transformed ways. 

The Democratization of Knowledge and the Decline of 

Information Scarcity 

One of the most profound educational transformations of 

the modern era is the democratization of knowledge. 

Historically, schools, universities, libraries, and teachers 

functioned as primary gatekeepers of information. Access 

to knowledge required physical presence within 

educational institutions and often depended upon 

socioeconomic privilege. Today, however, digital 

technologies have disrupted these traditional structures 

by making information widely available through the 

internet, social media, online courses, digital libraries, and 

AI-powered platforms (Castells, 2010; UNESCO, 2021). 

The emergence of generative AI tools has accelerated this 

process by enabling learners to obtain explanations, 

summaries, tutoring support, and personalized learning 

experiences instantly. This development challenges one of 
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the foundational assumptions upon which modern schooling 

was built: that educational institutions are the primary 

sources of knowledge. The findings suggest that schools can 

no longer justify their existence solely on the basis of 

information transmission because information itself has 

become abundant and accessible (Holmes et al., 2022). 

However, the democratization of knowledge should not be 

confused with the democratization of understanding. Access 

to information does not automatically produce wisdom, 

critical thinking, or meaningful learning. Information 

abundance often creates new challenges related to 

misinformation, disinformation, cognitive overload, and the 

inability to distinguish credible sources from unreliable ones 

(Biesta, 2015). Consequently, the role of educational 

institutions may be shifting from knowledge providers to 

knowledge interpreters, helping learners navigate 

increasingly complex information environments. 

Information Is Not Education 

A key finding emerging from the literature is the distinction 

between information, knowledge, understanding, wisdom, 

and education. Contemporary societies often equate access to 

information with learning; however, educational theorists 

argue that genuine learning involves far more than exposure 

to facts and data (Dewey, 1916; Freire, 1970). 

Constructivist Learning Theory provides important insights 

into this distinction. According to Piaget (1970) and Vygotsky 

(1978), learning occurs when individuals actively construct 

meaning through experience, reflection, dialogue, and social 

interaction. Knowledge is not merely received but created 

through engagement with ideas, people, and contexts. 

Therefore, while AI and digital technologies can provide 

information, they cannot independently guarantee deep 

understanding or meaningful learning. 

This distinction becomes particularly important in an era 

where learners are increasingly exposed to vast quantities of 

information. Educational institutions continue to play a 

critical role in helping learners organize knowledge, evaluate 

evidence, engage in critical reflection, and apply learning 

to real-world situations. The literature therefore suggests 

that the future value of schools lies not in delivering 

information but in facilitating understanding, meaning-

making, and intellectual growth. 

The Continuing Relevance of Schools and Universities 

Despite predictions that technology might render 

educational institutions obsolete, the literature 

overwhelmingly indicates that schools and universities 

continue to serve important functions that extend beyond 

knowledge transmission. Educational institutions provide 

structured learning environments, social interaction, 

mentorship, guidance, emotional support, and 

opportunities for collaborative learning (Biesta, 2015; 

Nussbaum, 2010). 

Schools are not merely places where information is 

delivered; they are social institutions where learners 

develop interpersonal skills, social identities, ethical 

values, and civic responsibilities. Universities similarly 

serve as communities of inquiry that foster intellectual 

engagement, research, innovation, and critical debate. 

These functions remain difficult to replicate through 

technology alone. 

The COVID-19 pandemic provided an unprecedented 

natural experiment regarding the role of schools. While 

online learning enabled educational continuity during 

school closures, numerous studies reported declines in 

student engagement, social interaction, motivation, and 

well-being (UNESCO, 2021). These experiences 

highlighted that schools contribute significantly to 

learners' social and emotional development, reinforcing 

their continued relevance in contemporary society. 

The findings therefore challenge narratives predicting the 

disappearance of schools and universities. Instead, they 

suggest that educational institutions must redefine their 

purpose in response to changing learning environments. 

Table 2: Comparison of Traditional Education and Learning Ecosystem Approaches

 

Dimension Traditional Schooling Model Learning Ecosystem Model 

Role of Institution Primary knowledge provider 
Learning facilitator and 

connector 

Source of Knowledge Teacher and textbook 
AI, community, workplace, 

digital platforms 

Learning Style Structured, classroom-based 
Flexible, anytime, anywhere 

learning 

Curriculum Focus Fixed and standardized Adaptive and learner-driven 

Assessment Exams and grades 
Competency-based, authentic, 

continuous 

Teacher Role Knowledge transmitter Mentor, facilitator, coach 
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Learner Role Passive receiver 
Active co-constructor of 

knowledge 

Learning Boundaries Institutional 
Boundless (formal + informal + 

digital) 

Knowledge Access Controlled and structured Open and ubiquitous 

Purpose of Education Content mastery 
Human development and 

lifelong learning 

Source: Developed by the Author (2026) based on UNESCO (2021), OECD (2021), Illich (1971), Siemens (2005), and Fullan et 

al. (2020)

Lifelong Learning and the Expansion of Learning Spaces 

The rise of lifelong learning represents another major shift in 

contemporary educational thinking. Traditional educational 

models assumed that learning occurred primarily during 

childhood and early adulthood. In contrast, modern societies 

increasingly recognize learning as a continuous process 

extending throughout life (Jarvis, 2009). 

This shift reflects changing labour markets, technological 

innovation, and the rapid obsolescence of knowledge. 

Individuals must continually update their skills and 

competencies to remain socially and economically relevant. 

Consequently, learning increasingly occurs within 

workplaces, communities, homes, digital environments, and 

social networks (Marsick & Watkins, 2015). 

The findings suggest that educational institutions must adapt 

to this reality by embracing broader learning ecosystems 

rather than maintaining exclusive control over educational 

processes. Schools and universities should recognize and 

integrate learning that occurs outside formal classrooms, 

creating stronger connections between formal, non-formal, 

and informal learning environments. 

Rather than competing with alternative learning spaces, 

educational institutions should position themselves as 

facilitators of lifelong learning journeys. This transformation 

requires a shift from viewing education as a finite stage of life 

toward understanding it as a continuous process of personal 

and professional development. 

Community Knowledge and the Value of Informal 

Learning 

The literature highlights the growing recognition of 

community-based and indigenous knowledge systems as 

valuable sources of learning. In many societies, significant 

knowledge is transmitted through families, cultural traditions, 

social interactions, apprenticeships, and lived experiences 

rather than through formal curricula (Nabobo-Baba, 2006). 

This perspective is particularly relevant in Pacific Island 

contexts where community participation, cultural values, and 

traditional knowledge remain important components of 

education. Indigenous knowledge systems often provide 

insights into environmental stewardship, social relationships, 

cultural identity, and sustainable living that may not be 

adequately represented within formal educational 

frameworks. 

The findings suggest that educational institutions should 

not view community knowledge as competing with formal 

education but rather as complementary to it. Future 

educational models should foster stronger partnerships 

between schools, families, communities, and cultural 

institutions. Such integration would enrich learning 

experiences while promoting cultural sustainability and 

social inclusion. 

Artificial Intelligence and the Transformation of 

Educational Purpose 

Artificial intelligence is reshaping not only how people 

learn but also what they need to learn. Tasks involving 

information retrieval, pattern recognition, and routine 

cognitive processing are increasingly performed by AI 

systems. As a result, educational priorities are shifting 

toward uniquely human capabilities that remain difficult 

to automate (Holmes et al., 2022; World Economic Forum, 

2023). 

The literature consistently identifies critical thinking, 

creativity, collaboration, communication, ethical 

reasoning, adaptability, and emotional intelligence as 

competencies that will become increasingly valuable in AI-

driven societies. Consequently, educational institutions 

must move beyond traditional models focused on 

memorization and content recall. 

This transformation challenges assessment systems, 

curriculum frameworks, and pedagogical approaches that 

prioritize standardized knowledge acquisition. If AI can 

provide factual information instantly, then the future role 

of education lies in helping learners use knowledge 

responsibly, creatively, and ethically. 

Educational institutions therefore face a critical choice: 

continue emphasizing knowledge transmission or 

embrace broader goals related to human development and 

future readiness. The findings strongly support the latter 

approach. 

Human Development versus Knowledge Transmission 
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One of the most significant insights emerging from the 

literature is that education should ultimately be understood as 

a process of human development rather than merely 

knowledge transmission. Human Capital Theory emphasizes 

the role of education in developing skills, competencies, and 

capabilities that contribute to productivity and economic 

growth (Becker, 1964; Schultz, 1961). However, 

contemporary educational thinkers argue that education must 

also support personal growth, social responsibility, ethical 

reasoning, and democratic participation (Nussbaum, 2010; 

UNESCO, 2021). 

The increasing availability of knowledge reinforces this 

argument. When information is freely accessible, the unique 

value of education shifts toward helping individuals become 

thoughtful, responsible, adaptable, and engaged members of 

society. Educational institutions must therefore focus on 

developing the whole person rather than simply delivering 

content. 

This broader conception aligns with UNESCO's (2021) vision 

of education as a public good that promotes human 

flourishing, social justice, sustainability, and global 

citizenship. 

Reimagining Schools and Universities as Learning 

Ecosystems 

The findings suggest that the future of education lies not in the 

abandonment of schools and universities but in their 

transformation into dynamic learning ecosystems. Such 

ecosystems recognize that learning occurs across multiple 

contexts and that educational institutions must collaborate 

with communities, workplaces, digital platforms, and learners 

themselves (Fullan et al., 2020). 

Future-ready schools and universities will likely function as 

hubs of learning rather than exclusive providers of knowledge. 

Their role will include facilitating inquiry, supporting 

collaboration, fostering innovation, promoting ethical 

citizenship, and helping learners navigate complex social and 

technological environments. 

This transformation requires educational leaders to rethink 

curriculum design, assessment practices, teacher roles, and 

institutional structures. Rather than asking how technology 

can fit within traditional educational systems, policymakers 

must ask how educational systems can evolve within rapidly 

changing learning environments. 

Implications for Educational Policy and Practice 

The findings have significant implications for educational 

policy and practice. First, educational systems must move 

beyond curriculum models that emphasize memorization and 

standardized content delivery. Greater emphasis should be 

placed on critical thinking, creativity, adaptability, problem-

solving, collaboration, and lifelong learning. 

Second, assessment systems must be redesigned to 

recognize diverse forms of learning and competency 

development. Traditional examinations alone are 

insufficient for evaluating the complex skills required in 

contemporary societies (OECD, 2021). 

Third, policymakers should support stronger integration 

between formal education, community learning, 

indigenous knowledge systems, and digital learning 

opportunities. Such integration can create more inclusive 

and culturally relevant educational experiences. 

Finally, educational institutions must embrace lifelong 

learning as a guiding principle. Schools and universities 

should prepare learners not merely for employment but 

for continuous adaptation, personal growth, and active 

citizenship throughout their lives. 

Synthesis of Findings 

The evidence reviewed in this study reveals that the 

central question is not whether schools and universities 

are still needed but rather how they should evolve in 

response to profound societal transformations. 

Knowledge may indeed be available everywhere; 

however, education involves far more than access to 

information. Schools and universities remain essential 

because they provide structured opportunities for 

meaning-making, social interaction, critical inquiry, 

ethical development, and human flourishing. 

The future of education therefore lies in balancing the 

opportunities created by artificial intelligence, digital 

technologies, community learning, and lifelong learning 

with the enduring human purposes of education. In an age 

where knowledge is increasingly ubiquitous, the greatest 

challenge facing educational institutions is not preserving 

their traditional functions but redefining their relevance. 

The evidence suggests that schools and universities will 

remain indispensable not because they control 

knowledge, but because they help learners transform 

knowledge into understanding, wisdom, character, and 

meaningful contributions to society (Biesta, 2015; 

UNESCO, 2021; World Economic Forum, 2023). 

Conclusion 

The twenty-first century has ushered in an unprecedented 

transformation in the ways knowledge is created, 

accessed, shared, and applied. The rapid advancement of 

artificial intelligence (AI), digital technologies, open 

educational resources, online learning platforms, social 

media networks, and community-based learning 

opportunities has fundamentally challenged traditional 

assumptions about education and the role of schools and 

universities. For the first time in human history, access to 

information is no longer restricted to formal educational 



 
RANDSPUBLICATIONS                                                                                                                      Page No. 40-57 

  

randspublications.org/index.php/ijssll 52 

 

institutions. Knowledge can now be obtained from multiple 

sources, including homes, communities, workplaces, digital 

platforms, cultural networks, and AI-powered learning 

systems. This reality has generated an important and timely 

question: If knowledge is everywhere, why do we need schools 

and universities? 

This paper has argued that while knowledge has become 

increasingly ubiquitous, education remains indispensable. 

The findings demonstrate that access to information alone 

does not automatically result in learning, understanding, 

wisdom, critical thinking, ethical judgment, or human 

development. The abundance of information available in 

contemporary societies has not eliminated the need for 

education; rather, it has made education more important than 

ever. In an era characterized by misinformation, 

disinformation, information overload, algorithmic influence, 

and rapid technological change, individuals require the skills 

and capacities necessary to critically evaluate information, 

construct meaningful knowledge, solve complex problems, 

and make informed decisions (Biesta, 2015; UNESCO, 2021). 

The study further reveals that the traditional role of schools 

and universities as primary transmitters of knowledge is 

gradually diminishing. Digital technologies and AI systems 

now provide immediate access to information that was once 

available only through formal educational institutions. 

Consequently, the future relevance of schools and universities 

cannot be justified solely on their ability to provide 

information. Instead, their value increasingly lies in their 

capacity to facilitate critical inquiry, foster creativity, support 

collaboration, nurture ethical reasoning, promote social and 

emotional development, and cultivate lifelong learning 

dispositions (Holmes et al., 2022; World Economic Forum, 

2023). Educational institutions must therefore transition from 

being knowledge-delivery centres to becoming dynamic 

learning ecosystems that support holistic human 

development. 

The discussion also highlights the significance of lifelong 

learning in contemporary societies. Learning is no longer 

confined to childhood, adolescence, or formal educational 

settings but extends throughout the lifespan. Individuals 

continually acquire knowledge and skills through professional 

experiences, community engagement, cultural participation, 

social interactions, and self-directed learning (Jarvis, 2009). 

This shift requires educational institutions to recognize that 

they are no longer the sole providers of learning 

opportunities. Rather, schools and universities must 

collaborate with families, communities, workplaces, and 

digital platforms to support continuous learning across 

diverse contexts. 

An important finding emerging from this study is the growing 

recognition of indigenous, community-based, and informal 

learning systems. These forms of learning demonstrate that 

valuable knowledge has always existed beyond classrooms 

and curricula. Particularly within Pacific societies, including 

Fiji, community knowledge, cultural traditions, language, 

and lived experiences continue to play essential roles in 

shaping learning and identity (Nabobo-Baba, 2006). The 

future of education therefore requires stronger 

integration between formal education and community-

based knowledge systems to create more inclusive, 

culturally responsive, and contextually relevant learning 

experiences. 

The emergence of artificial intelligence further reinforces 

the need to rethink educational priorities. As AI 

increasingly performs routine cognitive tasks such as 

information retrieval, data processing, and pattern 

recognition, educational systems must focus on 

developing uniquely human capabilities that are difficult 

to automate. Critical thinking, creativity, innovation, 

ethical reasoning, collaboration, adaptability, empathy, 

communication, and lifelong learning are becoming 

increasingly important competencies in AI-driven 

societies (Holmes et al., 2022; OECD, 2021). Educational 

institutions that continue to prioritize memorization and 

content recall risk preparing learners for a world that no 

longer exists. Instead, schools and universities must 

prepare individuals to thrive within complex, uncertain, 

and rapidly changing environments. 

The theoretical perspectives underpinning this study 

further reinforce the continuing relevance of formal 

education. Constructivist Learning Theory emphasizes 

that learning is an active process of meaning-making that 

occurs through interaction, reflection, collaboration, and 

contextual experiences (Piaget, 1970; Vygotsky, 1978). 

Access to information alone cannot replace the social and 

cognitive processes necessary for deep learning. Similarly, 

Human Capital Theory highlights the role of education in 

developing the knowledge, skills, competencies, and 

capabilities required for economic productivity, 

innovation, and national development (Becker, 1964; 

Schultz, 1961). Together, these theories suggest that while 

learning may occur everywhere, educational institutions 

remain essential spaces for supporting human growth, 

capability development, and social progress. 

The evidence reviewed throughout this paper therefore 

challenges both extremes of the contemporary 

educational debate. On one hand, it rejects the notion that 

schools and universities have become obsolete simply 

because information is widely accessible. On the other 

hand, it also rejects the assumption that educational 

institutions can continue operating according to 

traditional industrial-era models. The future of education 

lies neither in preserving existing structures unchanged 

nor in abandoning formal institutions altogether. Rather, 

it lies in reimagining schools and universities as flexible, 

learner-centred, technologically enabled, and socially 

connected learning ecosystems capable of supporting 

lifelong learning and human flourishing. 
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Ultimately, the question is not whether schools and 

universities are still needed, but why and how they should 

evolve in response to changing societal realities. The findings 

of this study suggest that educational institutions remain vital 

because they provide something that technology alone cannot 

fully replicate: opportunities for human connection, 

mentorship, ethical development, socialization, citizenship 

formation, collaborative learning, and the cultivation of 

wisdom. While knowledge may indeed be everywhere, 

education remains the process through which individuals 

learn to understand, question, apply, and transform that 

knowledge for personal, social, and collective benefit. 

As societies continue to navigate the opportunities and 

challenges presented by artificial intelligence, globalization, 

and technological disruption, the future success of education 

will depend on its ability to move beyond the simple 

transmission of information and toward the development of 

thoughtful, adaptable, creative, and responsible human 

beings. In this sense, schools and universities are not 

becoming less important; they are becoming more important 

than ever. Their mission, however, must evolve from teaching 

people what to think toward helping them learn how to think, 

how to learn, and how to thrive in a world where knowledge is 

everywhere but wisdom remains scarce (Biesta, 2015; 

UNESCO, 2021; World Economic Forum, 2023). 

The future of education therefore lies not in choosing between 

formal and informal learning, human teachers and artificial 

intelligence, or schools and communities. Instead, it lies in 

creating integrated learning ecosystems that harness the 

strengths of all these elements to support lifelong learning, 

human development, social inclusion, innovation, and 

sustainable national development. Such a vision represents 

one of the most important educational imperatives of the 

twenty-first century and provides a pathway toward a more 

equitable, resilient, and future-ready society (OECD, 2021; 

UNESCO, 2021). 

A WAY FORWARD: REIMAGINING EDUCATION IN AN 

AGE WHERE KNOWLEDGE IS EVERYWHERE 

The findings of this study reveal that the future of 

education cannot be understood through traditional 

assumptions that equate learning with schooling or 

knowledge with curriculum content. The rapid expansion 

of artificial intelligence (AI), digital technologies, online 

learning platforms, open educational resources, 

community-based learning opportunities, and lifelong 

learning pathways has fundamentally transformed how 

knowledge is created, accessed, and shared. As a result, 

educational systems worldwide are confronting a 

profound challenge: how to remain relevant in a world 

where information is increasingly available beyond the 

walls of schools and universities. 

The way forward is not to abandon schools, universities, 

or formal curricula. Rather, it is to fundamentally rethink 

their purpose, structure, and functions. Educational 

institutions must move beyond their historical role as 

transmitters of information and become facilitators of 

learning, innovation, critical inquiry, and human 

development. The future relevance of education will 

depend not on its ability to control access to knowledge 

but on its ability to help learners make sense of knowledge, 

evaluate information critically, solve complex problems, 

and contribute meaningfully to society (UNESCO, 2021). 

A central priority for the future is the development of 

learning ecosystems that integrate formal, non-formal, 

and informal learning. Schools and universities should no 

longer operate as isolated institutions but as 

interconnected hubs that collaborate with communities, 

workplaces, cultural organizations, families, and digital 

learning networks. Such partnerships can create richer, 

more authentic learning experiences while recognizing 

that valuable learning occurs in diverse settings 

throughout life (Fullan et al., 2020). 

Table 3: Reimagined Roles of Educational Institutions in the Age of AI

 

Traditional Role Emerging Role Future Function 

Knowledge delivery Knowledge interpretation Critical thinking development 

Examination authority Competency assessment hub Holistic learner evaluation 

Curriculum control Curriculum co-creation Flexible learning pathways 

Classroom instruction Blended learning facilitation Hybrid learning ecosystems 

Teacher as expert Teacher as mentor/coach Learning designer and guide 

Fixed schooling system Flexible learning network Lifelong learning ecosystem 

Institutional monopoly Shared learning ecosystem 
Community + AI + school 

integration 

Source: Developed by the Author (2026) based on Biesta (2015), UNESCO (2021), Holmes et al. (2022), World Economic 

Forum (2023), and Selwyn (2019).
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Educational systems must also embrace the reality of lifelong 

learning. Rapid technological change means that knowledge 

and skills acquired during formal education may become 

obsolete within a relatively short period. Therefore, 

educational institutions must prioritize learning how to learn, 

adaptability, resilience, creativity, and continuous 

professional growth rather than focusing solely on content 

mastery (Jarvis, 2009). Future-ready learners will require the 

ability to acquire new knowledge, unlearn outdated practices, 

and adapt to changing circumstances throughout their lives. 

Artificial intelligence should be viewed not as a threat to 

education but as a catalyst for educational transformation. AI 

has the potential to personalize learning, improve access, 

support assessment, provide immediate feedback, and expand 

educational opportunities. However, educational institutions 

must ensure that technology enhances rather than replaces 

human relationships, ethical reasoning, critical thinking, and 

social interaction. The future of education must remain 

human-centred, with technology serving as a tool for 

empowerment rather than a substitute for meaningful 

learning experiences (Holmes et al., 2022). 

Another important way forward involves strengthening the 

relationship between formal education and indigenous, 

cultural, and community-based knowledge systems. 

Particularly in Pacific Island countries such as Fiji, 

communities possess rich knowledge traditions related to 

culture, language, environmental stewardship, social 

responsibility, and sustainable living. Educational systems 

should actively integrate these knowledge systems into 

teaching and learning processes, thereby creating more 

culturally responsive and contextually relevant educational 

experiences (Nabobo-Baba, 2006). 

Assessment and curriculum frameworks must also evolve. 

Educational success can no longer be measured solely through 

examinations and academic achievement. Future educational 

systems should recognize a broader range of competencies, 

including creativity, communication, collaboration, digital 

literacy, ethical reasoning, leadership, global citizenship, and 

lifelong learning. Such competencies are increasingly essential 

in AI-driven and knowledge-intensive societies (OECD, 2021). 

Ultimately, the way forward requires a shift from an 

educational paradigm centred on knowledge transmission to 

one centred on human development. Schools and universities 

must become places where learners develop not only 

knowledge and skills but also character, purpose, empathy, 

citizenship, and the capacity to contribute to sustainable and 

inclusive societies. Reimagining education in this manner will 

enable educational institutions to remain relevant and 

impactful in a world where knowledge is everywhere but 

meaningful learning remains a human endeavour. 

RECOMMENDATIONS 

Based on the findings and analysis of this study, the following 

recommendations are proposed for policymakers, 

educational leaders, curriculum developers, teacher 

educators, schools, universities, and researchers. 

Reposition Schools and Universities as Learning 

Ecosystems 

Educational institutions should transition from being 

knowledge-delivery centres to becoming dynamic 

learning ecosystems that facilitate inquiry, collaboration, 

innovation, and lifelong learning. Schools and universities 

should establish stronger partnerships with communities, 

industries, cultural organizations, and digital learning 

providers to create more integrated and authentic 

learning experiences. 

Reform Curriculum for the Twenty-First Century 

Curriculum frameworks should move beyond content-

heavy approaches and prioritize competencies required 

for success in contemporary society. These include: 

• Critical thinking  

• Creativity and innovation  

• Communication  

• Collaboration  

• Digital literacy  

• Ethical reasoning  

• Global citizenship  

• Problem-solving  

• Adaptability  

• Lifelong learning  

Curriculum reforms should emphasize application, 

inquiry, and interdisciplinary learning rather than 

memorization and rote learning (OECD, 2021). 

Promote Lifelong Learning as a National Educational 

Goal 

Governments and educational institutions should develop 

policies that recognize learning as a lifelong process. 

Educational systems should provide flexible learning 

pathways that support learners at different stages of life 

through: 

• Continuing education programs  

• Micro-credentials  

• Professional development opportunities  

• Online learning platforms  

• Community education initiatives  

 

Such approaches will help individuals remain adaptable in 

rapidly changing economic and technological 

environments. 

Integrate Artificial Intelligence Responsibly into 
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Education 

Educational institutions should strategically integrate AI 

technologies to enhance teaching, learning, and assessment. 

Areas of application may include: 

• Personalized learning pathways  

• Learning analytics  

• Adaptive assessment  

• Academic support systems  

• Student feedback mechanisms  

 

However, AI implementation should be guided by ethical 

principles related to privacy, transparency, accountability, 

fairness, and equity. Human judgment and professional 

expertise should remain central to educational decision-

making (Holmes et al., 2022). 

Strengthen Teacher Professional Development 

Teachers remain among the most important contributors to 

educational quality. Therefore, ongoing professional 

development should focus on: 

• Digital pedagogy  

• AI literacy  

• Inquiry-based learning  

• Competency-based education  

• Assessment for learning  

• Culturally responsive pedagogy  

• Lifelong learning facilitation  

 

Teachers must be prepared not only to deliver curriculum but 

also to act as facilitators, mentors, coaches, and learning 

designers. 

Recognize and Integrate Community-Based Learning 

Educational policies should formally recognize learning that 

occurs outside traditional classrooms. Schools and 

universities should collaborate with: 

• Community leaders  

• Cultural organizations  

• Indigenous knowledge holders  

• Religious institutions  

• Industry partners  

• Non-governmental organizations  

 

Such partnerships can enrich learning experiences while 

strengthening cultural identity and social cohesion. 

Promote Indigenous and Local Knowledge Systems 

Educational systems should ensure that indigenous 

knowledge, local cultures, languages, and traditional practices 

are meaningfully incorporated into curricula and learning 

experiences. This is particularly important within Pacific 

Island contexts where cultural knowledge contributes 

significantly to identity formation, sustainability, and 

community resilience (Nabobo-Baba, 2006). 

Reform Assessment Practices 

Assessment systems should move beyond reliance on 

examinations and standardized testing. More emphasis 

should be placed on: 

• Portfolio assessment  

• Project-based learning  

• Performance assessment  

• Authentic assessment  

• Self-assessment  

• Peer assessment  

• Competency-based evaluation  

 

Such approaches provide more comprehensive insights 

into learner development and future-ready competencies 

(Black & Wiliam, 1998). 

Enhance Digital Equity and Access 

Governments should invest in digital infrastructure to 

ensure equitable access to educational technologies. 

Particular attention should be given to: 

• Rural and remote communities  

• Economically disadvantaged learners  

• Learners with disabilities  

• Marginalized populations  

 

Closing digital divides is essential if education systems are 

to fully benefit from technological innovations. 

Foster Human-Centred Education 

While technology will continue to transform education, 

educational systems must remain focused on human 

development. Schools and universities should prioritize: 

• Empathy  

• Ethical leadership  

• Social responsibility  

• Emotional intelligence  

• Well-being  

• Citizenship  

• Human flourishing  

 

These qualities are increasingly important in societies 

where technology performs many routine cognitive tasks. 

Strengthen Research on the Future of Education 

Governments, universities, and educational organizations 
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should support interdisciplinary research examining: 

• AI and education  

• Lifelong learning  

• Learning ecosystems  

• Future skills  

• Indigenous knowledge integration  

• Digital transformation  

• Educational equity  

 

Such research will provide evidence-based guidance for future 

educational reforms. 

Develop National Strategies for Future-Ready Education 

National education policies should be aligned with broader 

social, economic, technological, and environmental goals. 

Future-ready education strategies should integrate: 

• Human capital development  

• Sustainable development  

• Digital transformation  

• Social inclusion  

• Innovation ecosystems  

• Cultural sustainability  

 

Such alignment will help ensure that education contributes 

meaningfully to national development and global 

competitiveness. 

CONCLUDING REFLECTION 

The future of education is not a choice between schools and 

technology, formal learning and informal learning, or human 

teachers and artificial intelligence. Rather, it is about creating 

integrated learning ecosystems that harness the strengths of 

each. Although knowledge may be everywhere, the ability to 

interpret knowledge, apply wisdom, exercise ethical 

judgment, collaborate with others, and contribute to society 

remains fundamentally human. Schools and universities 

therefore remain essential, not because they control access to 

information, but because they help individuals transform 

information into understanding, capability, purpose, and 

positive action. The challenge for the twenty-first century is 

not to preserve educational institutions as they are, but to 

reimagine them for a future where learning is continuous, 

connected, inclusive, and deeply human (UNESCO, 2021; 

World Economic Forum, 2023). 
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